
      LIVING THE DREAM 
5 

 

 

 

 

Living the 
DReam 

 
 

   

CIEE SERVICE LEARNING SANTIAGO, DOMINICAN REPUBLIC  VOLUME 3           ISSUE2 

Table of Contents 
Page 2     Individualized Education: Looking at 
the Who Instead of the What 

Zoe Ingerson, Whitman College 

Page 3     Finding Solidarity in the Dominican 

Republic 

Anna Myhr, Arizona State University 

Page 4     Forever Young 

Talia Brock, Denison University 

Page 5     The Future of the Salas de Tarea 

Davika Parris, Clark University 

Page 6     Engagement & Solidarity 
 

Page 7      The Importance of Motivation 

Anna Ceclia McWhirter, University of Oregon 

Page 8     A Process of Collaborative Planning 

Emily Sturdivant, Clark University 

Page 9     The Fight for a Healthy Life 

Isabelle Jaffe, Clark University

Continuous Engagement 
 
In the CIEE Santiago, DR SL study center, our students have the unique opportunity 
to not only study in the Dominican Republic—immerse themselves in a vibrant 
culture and learn about different geographies and livelihoods—but to also partake in 
an academic component through their field work:  community-based research with 
collaborative input from the student, PUCMM professors, partner organization, and 
the Resident Director.  This research—a culmination of a semester’s work—becomes 
a source of great pride for the students and by extension, all stakeholders; each one 
recognizes the meticulous and critical process of undergraduates performing 
scientific research and public dissemination.   

Under the impetus of mutual learning, public dissemination is imperative.  Students 
share their research results and recommendations to the community, leaders, and 
constituents to return the information extracted and synthesized back to the 
community in a way that will compel further awareness, action, and collaboration.   

The academic component of theory and research provides our students with the 
skills of engagement, collecting and analyzing data, and academic rhetoric.  
Presenting back to the community provides students skills in public speaking.  Being 
able to critically reflect and articulately convey their experiences in every day 
conversation is another skill that is organically cultivated through the program. 

This final newsletter provides insight into these tangible skills and strong 
interpersonal experiences.  We hope that as you read this, you will be transported 
and find insight into their profound academic and experiential learning.  In the wake 
of President Obama’s 100,000 Strong in the Americas initiative, we are proud of our 
Spring 2012 group, 7 Locas, as they have truly demonstrated themselves to be future 
leaders and innovators.  They also demonstrated profound, critical thinking that 
reflect on their diverse experiences, commitment, and resilience. 

-CIEE SL Staff  
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I'm often asked “what has your experience 
been?” or “what have you been doing this 
semester?” or even the occasional “what 
were you thinking?” Every time, I can't help 
but want to change the questions, those that 
always start with what, to who. This 
experience has truly been shaped by the 
people I've met, from the others on my 
program, to my host family, to those who 
work in my community organization, and, 
finally, to the kids I work with every day. I 
have been working with Oné Respe, a 
community organization in Santiago, in a 
school in Los Pérez, a rural, marginalized 
area of the city. But, that's only an 
explanation of where, and I want to talk 
about who. Who is the three teachers at the 
school, and their dedication to their students 
as well as their never ending support of my 
project. Who is every student in the school, 
to whom I've taught English every week, and 
who is my four students with learning 
disabilities whom I worked with every day.  

 
For the first few weeks, I mostly observed the 
classes and generally helped the teachers. 
However, in doing so I realized that there 
were kids who needed a lot of extra help, 
some because they could not read, and 
others because they had a condition that 
made it hard to succeed in school at the 
same pace as the others. In short, some kids 
were getting left behind: from a boy with 
mild Down Syndrome to a girl who was so 
shy that it was hard for her to tell me her own 
name. As with anywhere, students with 
learning disabilities generally struggle in 
school and are often “left behind” by  

 

 

teachers and parents. In this school, where 
there are more grades to teach than teachers 
themselves (remedied by a joint class of 3rd- 
and 4th-graders) and a disproportionate 
number of kids who were kicked out of other 
schools, or need extra help, this is especially 
true. With these observations in mind, I 
decided to work with the students, research 
their difficulties as well as other factors that 
influence their academics, and, finally, make 
tools for the teachers that would help them 
in the future. 

“I am very happy with the 
tool that Zoe left; now it 
is up to us to continue her 
work. Congratulations and 
thank you” 
-Lourdes, teacher  

What did this consist of? This meant I worked 
on reading with the kids, every day coming 
up with new games and activities to facilitate 
their learning. Then, I talked with each of 
their families and teachers, as well as with 
the psychologist that visits the school in 
order to “connect the vertices” of student 
support: parents, teachers, and psychologist. 
I came to know all of them and their love and 
support for each student. Through this 
process, I learned that the students I worked 
with almost always seemed disinterested 
and isolated in school and that they 
consistently had trouble understanding the 
instructions. Furthermore, I learned that it 
was always the mothers that helped them 
with their homework, but that they were also 

tired from their full-time jobs, making it even 
harder to give the extra help that these 
students needed at home. 

So, with all these obstacles to their 
education, what could I do? I made 
Individualized Educational Plans (IEPs) for 
each student, and, in the end, led a workshop 
with the teachers to inform them about what 
I had done. In other words, my project meant 
creating something in order to give back the 
help that I had received by making these 
teachers' jobs a little bit easier, armed with 
more activities and strategies to help these 
students to hopefully prevent them from 
getting left even farther behind in an 
environment where catching up is very hard 
to do. Every IEP had a profile of the student, 
with their condition or learning disability, 
their current level, specific objectives for the 
future, activities to help them learn as well as 
a method of evaluation. And, with the 
teacher workshop, this meant that these 
plans could be sustained for the future, 
having teachers armed with the tools to help 
their students in a more specialized way. 

So, when asked “what has my experience 
been” I can truthfully answer that my 
experience has been learning about people, 
how to help them, how to learn from them, 
and how to appreciate not only what we 
have, but who.  

ONÉ RESPE 

Individualized Education: Looking 
at the Who Instead of the What 
by Zoe Ingerson, Whitman College 
Anthropology 
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ONÉ RESPE 

 

 

 

During the last four months, I have been 
working with Oné Respe; an organization 
that works with marginalized Haitian and 
Dominican communities, whose name is 
Creole for “honor” and “respect.” 
Specifically, I have been working with their 
grupo de jovenes (youth group) and teaching 
English to the adolescents, from two 
communities, who signed up for the classes. 
This is the second time English classes have 
been offered by Oné Respe. Last semester 
was the first time classes were offered; a 
CIEE-SL student (Joe Stzempko from Clark 
University), alongside Oné Respe staff 
developed an English curriculum.  

As someone who came into this country in 
January knowing very little Spanish, working 
in a community was a very daunting task for 
me. Throughout the experience, the staff at 
Oné Respe was welcoming, patient, and 
always ready to help. I worked the most 
closely with Janina, who was my assistant/co-
professor in my classroom. In preparation for 
class, Janina and I would review the lesson 
plan and activity for class that day so she 
could help explain the concepts to the 
students. Janina has been so helpful during 
this entire experience, and I would have been 
completely overwhelmed if it wasn’t for her 
patience and humor. I experienced the sense 
of solidarity present within this community 
almost every day I was here during my work 
in the community. Even my students were 
always pushing me to understand more 
Spanish while translating English into terms 
they could understand.  

“I want to congratulate 
Anna, who was an 
example of perseverance. 
The material she leaves 
behind is very important”  
-Natacha Calderon, Director 

For the CIEE-SL program, our Capstone 
course is realized through our community 
practicum, research, and a tangible project. 
All three aspects went hand-in-hand for me. 
My practicum was the English class I taught 
every week; my tangible project was creating 
a manual for future CIEE students to use, add 
to, and learn from in order to create a more 
cohesive learning environment for the 

students, as well as providing structure for 
new students who may have no experience in 
teaching English, or teaching at all; and my 
research was about how different teaching 
styles affect student learning in marginalized 
communities.  

For my research, I relied heavily on what I 
observed in class concerning participation, 
and noticed the students had the highest 
levels of participation during innovative 
learning activities (which are activities that 
put the emphasis on the students’ 
participation and learning instead of 
traditional methods that have the teacher in 
front of the class, talking at the students.) My 
students test grades also increased after 
using more innovative teaching styles in 
class.  

Another aspect of my research was to learn 
what the students’ perception of English was, 
and in order to learn this I gave them a 
questionnaire. I asked: “How do you think 
English will help advance you and your 
family?” I left it as an open question, and over 
81% of the students wrote a variation of “in 
order to find a good job.” Another question I 
asked them was “why do you want to learn 
English?” and I gave them two options: 1. for 
work in the Dominican Republic and 2. for 
work in the United States. I was expecting to 
get responses back saying they wanted to 
move and work in the United States, because 
throughout the semester, many of the 
students asked me if I could take them to 
New York with me when I left. Instead, most 
of the students responded they wanted to 
learn English so they could find a job in the 
Dominican Republic. This indicated that the 

students’ perceptions of English are they can 
more easily find a job if they know the 
language, and in order to help them with 
their goals, the class should be changed to be 
more work focused.  
 

What I learned from my work within the 
community is that English can mean the 
difference between a job, and working in 
the streets. While future students may 
just look at teaching as a part of their 
practicum, it really means so much more 
to these students, who perceive learning 
as a “way out” of the poverty and 
community they live in. By creating the 
teaching manual, hopefully future CIEE 
students won’t be as overwhelmed with 
the new experience as I originally was, and 
will be able to give the class more stability 
and consistency.  

All in all, this experience was nothing I 
expected, and everything I didn’t know I 
wanted. Despite the difficulties I had learning 
the language, I encountered helpfulness and 
solidarity from everyone with whom I 
interacted. From concho (a type of public 
transportation car that drives a specific 
route) drivers, who just talked to me and 
allowed me to practice Spanish, the staff at 
Oné Respe, my English students, to the other 
students in the CIEE-SL program, the thing I 
am going to take away from this experience 
is that people are inherently good, and a little 
laughter and a smile can go a long way. 

Finding Solidarity in the Dominican Republic 
by Anna Myhr, Arizona State University 
History 
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NIÑOS CON UNA ESPERANZA 

Forever Young 
by Talia Brock, Denison University 
Spanish 

During my semester abroad, CIEE Service 
Learning placed with one of their partner 
organizations, Niños con una Esperanza 
(NCUE), an afterschool program located in 
La Mosca, a marginalized community of 
Cienfuegos, Santiago, Dominican Republic. 
Pastor Pablo Ureña and his wife, 
psychologist Elisabet Ramírez, founded the 
organization in 2003 when they learned 
about the terrible fate that befell so many 
children living there. These children were 
working in the massive Rafey landfill, 
suffering from the toxic fumes, child labor 
and loss of their youth. Today, NCUE works 
with 300 children and youth each school day, 
providing homework help, emotional and 
psychological support, and safe learning 
environment to enjoy their childhood.  

Within the organization, I was given the 
opportunity to work with the Líderes 
Defensores de Nuestro País (LDP), a youth 
group—formed in 2011 by a CIEE SL 
student—between the ages of 12 and 18 that 
take on leadership responsibilities within the 
afterschool program, as well as in their 
community. They take turns each week 
assisting the teachers with their work in the 
classrooms, preparing the snacks for the 
younger children and monitoring activities 
during recess. Aside from their main duties 
within NCUE, the members of LDP are 
responsible for being role models within their 
community, and for working to make their 
country a better place. I was struck by the 
maturity, duty and sense of purpose that 
these youths possessed, while also managing 
to do what all young people should be doing 
at their age: having fun. It was impressive 
and incredibly grounding to see these youths 
that had so little by American standards and 
had seen so much adversity, yet they showed 
up each day with smiles on their faces.  

While the LDP were well aware of the ways in 
which they could make a difference in the 
lives of others, they seemed to lack an 
understanding of how to affect change in 
their own lives. Many of the LDP members 
are on their way to graduating from high 
school, and they will need the skills and 
knowledge to make it in the adult world.  

In conjunction with NCUE and CIEE, I began 
to meet with the LDP every Thursday to 
teach them about professional development 
to prepare them for life after graduation. We 
played games and did activities that helped 
the group to learn some things about the job 
application process. In the beginning, it was 
challenging to get the youths motivated to 
do the work, because not all of the learning 
process involved games. There came a point 
where the LDP had to sit and practice their 
resume writing skills, or review the various 
ways of making a good impression during an 
interview. However, as time passed and we 
got to know each other better, things 
became easier. In addition to the talks, we 
were able to organize a tour of the local 
private university, Pontificia Universidad 
Madre y Maestra (PUCMM), campus and a 
talk from a representative from the human 
resources division of the Timberland factory, 
located in the Free Trade zone.   

My research came out of many of the things 
that I directly observed during my talks with 
the youth. I decided to look into their 
visualization of their future professional lives, 
because I learned that the youth in LDP had 
high aspirations for their professional lives, 
but lacked the proper knowledge of how to 
reach their goals. I also wanted to explore the 
perception that the NCUE staff had in terms 
of what they believed that the group could 
actually achieve in their adult lives. One 
interesting result that came out of my 
research was that there was a discrepancy 

between the perceptions of the LDP and 
NCUE staff regarding the resources available 
through NCUE. The youth of LDP appear to 
need more information of the magnitude of 
the resources that they are receiving through 
NCUE and the ways in which the program 
seeks to help them succeed in their 
professional lives.   

“I want to thank and also 
congratulate you on your 
work. As the teacher of 
the LDP, I have seen the 
benefits and results of the 
workshops and activities 
you guided them through, 
specifically with their 
help in the classroom and 
at recess.” 

Now that the bulk of my experience in the 
Dominican Republic is coming to an end, so 
is my time working with NCUE. One thing 
that I have definitely learned over the course 
of this semester is that one person can make 
a difference, but that people should never 
expect to solve all of the world’s problems on 
their own. I feel confident that I have left the 
LDP with some newfound knowledge, and 
with that I know that my job there is done. It 
will be bittersweet, but I look forward to 
passing the torch to the next lucky student 
that is selected to work with such an amazing 
organization. My experiences at NCUE have 
reminded me of what a luxury it has been for 
some of us to grow up with the right to a 
decent childhood, but also how much 
wisdom children have to offer the world.  
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ACCIÓN CALLEJERA 

 
While my time here is not entirely over, let 
me begin by saying this experience has been 
a very valuable one. I have experienced the 
incredible, the heart breaking, the stressful, 
the gratifying and more. Thankfully, this 
experience has been, and continues to be, 
exciting and unpredictable. While I had no 
expectations or ideas of what this experience 
would entail, I can honestly say that being a 
part of this program has challenged and 
pushed me into being a more time efficient, 
hard-working, and determined student, 
while allowing me to experience and take in 
some of the beauties of this country. 

The organization I have been fortunate 
enough to work with is Acción Callejera. 
While they provide a plethora of services for 
various communities throughout Santiago de 
los Caballeros, Acción Callejera is dedicated 
to helping boys, girls, and adolescents who 
live in “high-risk” communities, or areas that 
might have a high percentage of child 
workers, drug users, families in extreme 
poverty, or other community dangers that 
could hinder the development of a child. One 
of the ways that Acción Callejera provides 
help to these children is through their salas 
de tarea. 

A sala de tarea is a community school 
designed as an educational resource to 
children of the community. Although the 
school also offers tutoring for students 
already in public schools, the majority of 
students who attend are those who have 
either abandoned school, work in the streets, 
or do not have the necessary documentation 
to register in a public school. The salas de 
tarea essentially give these children access to 
education, and even help these students get 
their birth certificates so they can then 
transfer to a public school. While Acción 
Callejera develops these schools, their 
success depends on the involvement of the 
community, as it is the members that help 
breathe life into the schools. This is what I 

have learned during the past few months 
that I have been working in the salas de 
tarea of Ema Balaguer and Iglesia de Dios in 
the community of Cienfuegos. 

For my research I compared how the 
community participation of the two salas de 
tarea within the same community affects 
how the school functions. I found that a big 
part of this success depends not only on the 
resources available to the school, like snacks 

or an easily accessible location, but the 
people most involved inside of the 
classroom, such as the teachers and the 
volunteers. Even during the beginning 
observational phase of the research, I quickly 
learned that the importance of relationships 
within a sala de tarea applied to me as well, 
as I was in the classroom almost every day. I 
knew that I would not be able to gather in 
depth information about how the school 
functioned without being as involved as I 
possibly could as well. This was not a difficult 
task as I quickly found myself teaching the 
preschool section of the class, and found 
those times to be some of the most 
gratifying; Spanish flew from my lips easily, 
and I was almost always smiling or being 
entertained by the little students.  

“The guides she created 
will be very useful. It is a 
brilliant idea to have a 
guide for both a sala de 
tarea outside and inside a 
school; I hope to replicate 
them in other schools” 
-Bentodina Jimenez, Director  

One of my main questions throughout the 
study of the two salas de tarea was to gauge 
their relationship. What I found was that a 
connection between the two schools was 
basically non-existent. As I explored this 
further, I found that there was a high 
demand within the two salas de tarea to have 
a relationship with the other’s school, but 
there wasn’t a formal way to do so. Taking 
this into account, for my tangible project I 
decided to create two guides for each of the 
salas de tarea. In this way, every school could 
read the guide and learn the big details and 
important aspects of the school. As this idea 
continues and more salas de tarea create 
their own guide, I hope that relationships can 

be established, and that a general awareness 
can be gained between the schools. For the 
future, I hope that Acción Callejera will 
implement my recommendation of forming a 
Sala de Tarea Association. I envision this 
group providing a safe space for the teachers 
and volunteers of the schools to share their 
experiences, stories, and teaching methods, 
while also serving as a support group for its 
members. This cross-pollination of ideas can 
help other salas de tarea learn more about 
their fellow schools, and even inspire new 

ideas to implement in their own.  

As my research closes, I can only wish I had 
more time to work in my community and 
with my organization. For this, I advise the 
future students to really take advantage of 
that observation period. You’re going to be 
itching to get your hands wet, I know, but 
take the time to think about what work you 
want to do for and with the community, what 
they will benefit from, and what you would 
be passionate doing. That way when you 
finally decide and begin on your research, 
you’ll hit the ground running.   

The Future of the Salas de Tarea 
by Davika Parris, Clark University 
International Development and Social Change 
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Santiago Corre! 

 

CIEE SL Gets Published 
This semester, CIEE SL students were required to 
write opinion articles for their Poverty and 
Development class on topics that they had a strong 
viewpoint on here in the DR. Three students, Anna 
Cecelia McWhirter (University of Oregon), Isabelle 
Jaffe (Clark University) and Zoe Ingerson (Whitman 
College) were published in the local Santiago 
newspaper, La Información. Copies of their articles 
can be found on our Facebook page. 
Link: CIEE SL Facebook 

 
 
 

CHECK IT OUT! 

Peggy Sturdivant, mother of our study 
Emily (Clark University) wrote an article 
about her experience visiting her daughter 
in the Dominican Republic and celebrating 
her 21st birthday. A reflective piece about 
her daughter’s study abroad experience and 

coming of age. 

Link: At Large in Ballard  

 
 
 
 
 
 
 
 

 
 

 

 
 
 

CIEE Service Learning program staff and 
students participated in Santiago’s first 
marathon on April 22, with proceeds of the 
event going to our partner organization, 
Acción Callejera.  Fundación Educativa 
Acción Callejera is a non-profit educational 
and outreach center for children, particularly 
those who work in the streets as limpia botas 
(shoes shiners) and limpia vidrios (window 
washers).  The organization provides social 
and educational services, as well as a safe 
space for these children to get them off the 
streets. 

 
 
 

The marathon was a benefit to “provide our 
youth a better opportunity.”  It had two 
components:  either a 5K walk from the 
monument, the center of the city; or a 10K 
run through the city’s main streets.  One of 
the students, Zoe Ingerson (Whitman 
College) and two staff members, Mike 
Aguilar and Tommy DeMarco as well as CIEE 
Liberal Arts staff member Ryan Bowen, ran 
the race and finished under one hour.  It was 
an amazing way to finish the semester and 
support our community partner.  

EXTRA! EXTRA! 

The Hope Recycling Center  
This past January, our partner organization Niños con una Esperanza won the CIEE PING 
grant to create a recycling center in La Mosca, Cienfuegos, a marginalized area of Santiago, 
where their center is located.  Our Fall 2011 students met with the Elizabet, the co-director 
of the organization, and helped with the writing of the grant application, after students 
received a workshop provided by the program.  The project was proposed to serve the 
community by collecting plastics and carton that are typically thrown in the streets, and 
provide a better work option for parents of children who are part of the Niños program and 
those who work in the landfill.   

After months of planning, buying materials, increasing community awareness, hiring 
workers and building the infrastructure, the center is ready to be opened.  On April 27, 
Niños con una Esperanza had an inauguration ceremony to open the doors and bless the 
new center.  CIEE Service Learning students and staff attended the event and Resident 
Director, Elaine Acacio was an invited guest panelist.  She discussed the background of the 
PING grant and our involvement with it, as well as the role that Service Learning students 
will play in the future.  CIEE Service Learning students will have an integral role in 
evaluating the effectiveness of the plan and updating it.  Other special guests included the 
CEO of Ferreteria Ochoa, a home improvement chain in Santiago; and a representative for 
the Dominican Ministry of Environment.   

The inauguration was a success and wonderful way to demonstrate the collaboration 
between CIEE and Niños con una Esperanza!             

 

Engagement & Solidarity 

http://www.facebook.com/CIEESLDR
http://www.ballardnewstribune.com/2012/04/11/features/large-ballard-twenty-one
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FUNDACIÓN CUIDADO INFANTIL 
DOMINICANA 

The 
Importance of 
Motivation 
by Anna Cecelia McWhirter, 
University of Oregon  
Religious Studies 

This semester I worked at the Fundación 
Cuidado Infantil Dominicano (FCID), a non-
profit organization that focuses on 
community health and development, 
specifically working in ETINAR, their early 
stimulation program for high-risk infants. My 
research focuses on mothers that bring their 
infants to the foundation’s weekly meetings 
to work on the child’s early development in 
order to avoid developmental delays and to 
give them a head start for their future. These 
women come from four different 
communities where I worked that have few 
economic resources, and therefore the 
opportunity that this program offers is 
exceptional. Despite this, many mothers fail 
to attend the meetings or come only once in 
a while, which is greatly concerning to me, 
my supervisor Ana, and the promotoras 
(health promoters), who work for the 
program. My interest and research focuses 
on the obstacles that prevent these mothers 
from attending the meetings, what 
motivational factors are involved that 
influence the mothers who attend regularly, 
and how to increase motivation and weekly 
participation in other mothers in the 
community.  
  
With these research goals, I developed 
questionnaires to give in every community, 
designed to identify the root causes of these 

obstacles and motivations. The main 
obstacles for the mothers were work or 
school commitments during that time, or 
they had no one to care for their other 
children. They were also concerned about 
how their child was perceived, because 
community members often thought that 
mothers attended because there was 
something wrong with the infants. 

 

“She taught me so much!  
I knew the research was 
going to be good; but it is 
better than I hoped!” 
-Ana, Coordinator of ETINAR  
 
 One motivational factor was that these 
mothers received familial support to bring 
the infants to the meetings. 87.5% of the  
mothers responded that their partner/family 
understood and/or helped with the 
developmental skills that they are working 
on with their child. The mothers that had 
been attending consistently for a longer 
period of time also responded that they had 
seen a difference in their child after bringing 
them to the meetings and working on the 
exercises each week. All of the mothers 
responded that they want their child to 
continue working on early stimulation after 
they have reached the age limit for the 
program. They also answered that they want 
other parents to get involved in the early 
stimulation program, and they would like to 
participate in involving others.  
 

Thus, with much help from the CIEE staff 
members and my supervisor Ana, I organized 
a workshop for the regularly attending 
mothers of the ETINAR program, focusing on 
women’s empowerment and the 
responsibility of the mothers to spread 
awareness of the importance of child 
development in their communities. The goal 
of the workshop was to give these mothers  

 
the title of “Collaborative Mothers of Early 
Childhood Development”, so that they would 
become responsible for bringing other 
mothers from the community to the weekly 
meetings. I was inspired to focus my 
workshop on this because of the results from 
the data. Since 61% of the mothers had 
heard of the weekly meetings through 
another community member, motivating 
these mothers with promoting ETINAR 
should help to increase awareness and 
attendance. On the day of the training, 15 
mothers showed up to the workshop, which 
was a wonderful feeling since I had not been 
expecting so many to attend. There was a 
talk and various activities in the workshop 
that focused on giving the mothers tools to 
work in their communities, as they had to get 
comfortable expressing themselves and 
talking with mothers they had not previously 
met. 

My hope with this project is to increase 
participation in the weekly meetings through 
the effort of the regularly-attending mothers 
and ensure the motivation comes from 
within the community itself, for this is the 
only way to make the work truly sustainable. 
Ana and the promoters are excited about the 
ideas from the workshop, and I am so proud 
to have been a part of one step in the process 
of furthering the development and health of 
these communities.  

DO IT. 
I’m not going to say the days are easy, because if I were to, then that would be a lie. Each day I wake up and get out of bed is like standing over 

the edge of a cliff, with the butterflies and nerves fighting in my stomach, just waiting until I convince myself to jump—or am pushed. What 

gets me thorough is remembering why I’m here. That my work and dedication will contribute to the positivity of another. That I cannot 

change the entire world, but I have the possibility, the opportunity of making a difference in someone else’s life. That keeping myself unaware 

of how fellow humans are living is a blatant injustice to continuing to enjoy my own privileges. To try to make a blanket statement about my 

experience so far would only serve as an understatement, as I have only barely touched the tip of this multi-faceted journey-- a journey that 

scares me to my core, but that I am ready for. –Davika Parris, Clark University 
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This semester I set out to implement a 
support group, but more often than not, I 
was the one that needed support. Working 
with the Fundación Cuidado Infantil 
Dominicano (FCID) threw me into the 
collaborative process in an environment with 
unending support. FCID is a Christian public 
health organization with the mission of 
empowering communities through a 
number of branches of health programs. 
Rehabilitation from the Community (RDC) 
works to empower the families of children 
with disabilities, teaching the parents how to 
stimulate the development of their child. 
Each promotora de salud (health promoter) 
visits their 15 families weekly to work with 
the child and mother. A year ago, my 
predecessor, a former CIEE student with 
RDC, realized the need for a support group 
for the siblings in the families. The next 
student developed a detailed plan to meet 
this need with a Club de Hermanos (club of 
siblings). That’s where I entered the timeline.  

I found myself with a giant manual in my 
hands, families dispersed around the 
neighborhood and a group of promotoras to 
lead me to them. My role was to bring to life 
the Club de Hermanos (to our knowledge it is 
the first support group for siblings of children 
with disabilities to be created in the 
Dominican Republic in Cienfuegos as a pilot 
group. Back in January, I ended up in 
Cienfuegos lost amid the bright buildings, 
flying trash, and welcoming families. I stood 
on a corner waiting for the promotora Rita to 
appear and when she did we walked slowly 
together with her grandmotherly grip on my 
arm. My efforts to compare my memory of 

the swerves of the concho with Google map 
were fruitless.  

 
I might not have been able to navigate the 
streets, but before long, I was planning 
meetings. I spent hours in my room laying 
out a detailed plan for every activity in the 
very first meeting of the long-awaited Club. 
During a walk, I presented the fully formed 
plan to another promotora, Reyna, and her 
primary suggestion was for a prayer at the 
beginning. When we got to the meeting, 
Reyna was following my hesitant lead. Four 
weeks later, at the time of the preparation 
for the third meeting, I clearly saw the need 
to trust in the promotoras and their 
experience. I prepared a bare outline to 
discuss with yet another promotora, Angela 
and as we planned the activities, she offered 
to bring a box of questions to use in a game 
and to start conversation. Meanwhile, by the 
time we approached the third meeting, I was 
well into the research process. 

Since this stage of the Club is a pilot project, I 
conducted social research to chart its 
progress, evaluate its success, and plan for its 
future. I observed the progress as I put it 
together, and concluded the research with 
surveys of the facilitators and the youth 
members. Finally, I used the research to 
describe the strengths and weaknesses of 
every step and develop recommendations for 
its continuation and growth.  

As I was wrapping up the research, I needed 
to distribute surveys to measure the 
attitudes of the participants. The surveys 
were ready to go on Monday and I needed 
them back on Friday. I walked down one 
street alone on Monday afternoon to 

multiple closed doors and empty houses and 
decided it couldn't get done on the 
Dominican schedule. The next day the 
promotora, Idenia confronted me and said: 
“the aspect of your life that you need 
improve is asking for help sooner.” We got 
those surveys out through sheets of rain that 
day and when I met Idenia again on Friday to 
retrieve the collected surveys, she wrote me 
a very practical note: “To plan, it is important 
to see what I will need: which materials, who 
can help me, time of work and of travel, 
budget, money, unexpected occurrences, a 
plan A and plan B.” 

As I conclude my research, my 
recommendations for the future are a more 
in depth explanation of that note: we have 
these materials, but we still need promotion, 
leadership, and a plan B. The Club is a 
success; we’ve now had four meetings with a 
youth from nine distinct families. Still, the 
club could benefit from a better-defined 
leadership structure and a promotional phase 
before the regular meetings start.  

“She continued the past 
work of others, which is 
very important.  The 
continuation of their work 
was very well done.” 
-Victor, Coordinator at FCID 

I went from being one solitary person on a 
corner, closed off by my own hesitation, and 
became one piece of a much stronger 
process: the development of the Club, a band 
of empowered women who are agents of 
change for their own communities. Each step 
achieves more toward the support of this 
deserving group.  

  

FUNDACIÓN CUIDADO INFANTIL 
DOMINICANA 

A Process of Collaborative 
Planning 
by Emily Sturdivant, Clark University 
Geography 
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This semester, I had the amazing opportunity 
to work with the Fundación Cuidado Infantil 
Dominicano (FCID), a community health 
organization that provides health services to 
inner-city communities of Santiago, 
Dominican Republic. One branch of FCID—
the program in which I conducted my 
research—is called PITS, a youth 
preventative sexual health and education 
program. PITS enters high-risk communities 
and trains volunteers to teach solutions to 
these problems in local schools. These 
volunteers become multiplicadores 
(multipliers), people who learn information 
from the program and spread it in their 
communities, to better their communities 
and better the lives of their peers.  

There is a huge need for sexual education 
today in the DR—the Dominican Republic is 

one of the five American countries (of all 
North America, Central America, and South 
America) with the highest rates of undesired 
teenage pregnancies. Between the ages of 12 
and 19, one quarter of Dominican women will 
become pregnant. The Caribbean is the 
second-highest region in the world (after the 
continent of Africa) with the highest rates of 
HIV and AIDS. Unfortunately, no sexual 
education system exists in Dominican public 
schools.  
 
I learned these statistics as my work in PITS 
progressed, and with time, I realized the 
incredible need for programs like PITS. To 
help them continue their work, I designed a 
brochure geared towards generating funds 
for the program, which they can distribute to 
possible donors. My research consisted of 
evaluating the effectiveness of the PITS 
program in a school in Hato del Yaque, a 
community not far from the center of 
Santiago.  

I used a few methods to evaluate their 
effectiveness. First, I observed the classes the 
multiplicadores taught: 4 weekly classes in 
the months of February and March. I gave 
the students a short quiz right after each 
class, to test their knowledge and ask their 
opinions about the class. I also gave the 
multiplicadores and the teachers of the 
classes a questionnaire. Finally, I gave the 
students two identical exams—one a week 
before the classes began, and one a week 
after—to see how much they had learned 
overall in the program. After observing the 
multiplicadores teach, and seeing their 
passion and dedication, I was excited to see 
the final test results. 

I was shocked. The students only improved 
8% throughout the six weeks in the program. 
At first I felt discouraged, confused—why 
weren’t these kids learning? The students did 
well on the quizzes but poorly during the 
final exam, showing that although they were 
learning, they weren’t retaining the 
information for the future. After thinking it 
over, I realized something. Changing the face 
of a society doesn’t happen in six weeks. It 
may not even happen in six months, or six 
years. It takes time, effort, and perseverance. 
And thanks to organizations like FCID and 
programs like PITS, the youth of the 
Dominican Republic will grow up learning 
how to protect themselves, and will pass that 
information on to future generations. I 
hope—and I believe—that change is coming 
soon to this nation. 

“The situation in the DR is 
not the most favorable for 
this work, but this 
research provides us with 
important data that will 
be very useful.” 
-Jonathon, Coordinator for PITS 

 

 

 

 

Facebook CIEE SL, DR 

Twitter SL Santiago DR 

Study Santiago, DR SL       

 Ciee-slsantiago 
 

For more program information, please contact 
Claire Hortens, CHortens@ciee.org 

 
 

The CIEE Santiago Service Learning staff.  Left to Right: Tommy 
DeMarco (Alumni-Intern); Stephanie Carlson-Flynn (Alumni-Intern); 

Michael Aguilar (Intern Coordinator); Dorka Tejada (ProgramAssistant); 
Elaine Acacio (Resident Director); Marcos Polo (Resident Coordinator) 

FUNDACIÓN CUIDADO INFANTIL 
DOMINICANA 

The Fight for a 
Healthy Life 
by Isabelle Jaffe, Clark University  
Spanish  
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